
Teenage reading network

Teenage reading, literacy and oracy



Lucy Floyer

•27 years in teaching

•18 years in leadership

• Freelance adviser

• Specialising in English and 
Literacy, especially reading

• School governor – Vice 
chair, SEND
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Conceptual advice to schools

•Reading, writing and oracy are not separate entities

•Oracy makes reading visible 

•Pupil engagement and oracy

• Teacher expertise and oracy



The interconnected 
nature of literacy

Reading 

Oracy 

Writing 

Reading content stimulates writing

Texts provide models for writing – ideas, structures, 
sentence construction, language choice and the 

conventions of spelling, punctuation and grammar 

Reading content stimulates discussion

Discussion enhances comprehension, critical 
thinking and application of knowledge from 

texts

The oral rehearsal of ideas benefits writing 

Both writing and oracy require structures 
for organising thought and providing clarity 

Both develop the ability to adapt tone, 
register and language for an intended 

audience

Vocabulary development

Communication skills



Reading is invisible – oracy demystifies it

•Oracy paramount in assessing 
pupils’ reading skills
• Fluency
• Comprehension
• Domain-specific reading outcomes 

– what is reading the jumping off 
point for?

Talent vs 
10,000 hours 

of practice

The Matthew 
effect



Pupil attitudes to reading and oracy 

• Dependent readers – little pleasure from reading
• Decoding and fluency already hard work
• Fundamental misunderstanding of the nature and purpose of 

reading – active making of meaning, the purpose is to 
understand

• No ‘lightbulb moments’/satisfaction of working things out
• Oracy

• Lack of comprehension = lack of ideas
• Exploratory talk is risky, desire to be “right” (reinforced by 

schools)
• Intimidated by peers (reading is invisible, potential judgement. 

Perception of effortless success



Guidance

• Moving readers from dependent to independent:
• Lots of practise and a varied diet - agency, choice of texts but also 

take them out of their comfort zone
• Emphasising the purpose of reading  is comprehension and explicitly 

teaching basic strategies – re-reading, comprehension monitoring, 
vocabulary and knowledge building etc…

• Reading detectives, opportunities to be successful

• Oracy 
• Highly supportive classroom culture, cultivate positive relationships
• Shut down/re-direct critical voices – clear rules of engagement
• De-mystify reading (see above!)



Teacher attitudes to reading and oracy 

• Very few literacy specialists, mainly subject specialists 
(including in English, mostly Literature graduates)

• Believe in the importance of literacy, want to support pupils, 
but don’t always know most effective methods

• Over-estimate pupils’ literacy capabilities (fluency masks a 
lack of comprehension)

• Pressure of content coverage vs time required for explicit 
literacy teaching

• Oracy activities, especially extended oracy, creates risk in the 
classroom



Guidance

• MLs may need specialist literacy support alongside curriculum 
expertise to ensure quality first teaching of both generic and domain-
specific literacy teaching and scaffolding

• Clarity over reading needs and how these present in the mainstream 
classroom eg sharing reader profiles (emerging/dependent/growing 
independence/independent) rather than reading ages

• Support for adapting curriculum to match the needs of pupils whose 
literacy needs mean they can’t access it

• School culture and behaviour policy needs to support building strong 
relationships and a supportive classroom environment. Whole school 
oracy routines essential (least variation between subjects)



Any questions? 
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